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Intent 
Derbyshire and Derby City Agreed syllabus for Religious Education states that ‘The study of religious 
and non-religious world views is a core component of a rounded academic education. This has long been 
recognised as essential in Britain. Indeed, one could argue that it is more important now than ever. 
Young people today are growing up in a world where there is increasing awareness of the diversity of 
religious and non-religious world views and they will need to live and work well with people with very 
different outlooks from their own.’  
 
This echoes the views of Castleward Spencer Academy. We understand the vital importance of providing 
our children with a high-quality Religious Education (RE) curriculum during their time at our school. Our 
intention is to develop their understanding of the world around them, recognising and accepting different 
viewpoints and beliefs, so that they are tolerant and open-minded to beliefs that might differ to their 
own. At Castleward Spencer Academy, we provide a safe space where our children are encouraged to 
ask questions, discuss potentially controversial issues and learn to agree and disagree in a respectful 
way. This will play a key role in the fostering of good relationships between different groups within the 
school and in later adult life and works in parallel with our British Values policy.  
 
Our RE curriculum, is deep rooted in the investigation of differences and similarities between people, 
places, cultures and beliefs. This ensures that the children develop a sense of identity, value diversity and 
respect all people and the world around them. They will be able to empathise with all people, regardless 
of differences in beliefs and viewpoints. Our RE lessons explore big questions about life, in order to find 
out what people believe and what difference this makes to how they live, so that pupils can make sense 
of religion and worldviews, reflecting on their own ideas and ways of living. A key part of our curriculum 
is to ensure the children become valuable and fully rounded members of society, who treat others with 
respect and leave school fully prepared for life in modern Britain. 
 
 
Aims 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which 
religion and worldviews address, so that they can develop the understanding and skills needed to 
appreciate and appraise varied responses to these questions, as well as develop responses of their own 
The RE curriculum at Castleward Spencer Academy aims: 

• To ensure that every pupil’s statutory entitlement for RE is met, irrespective of their faith or 
belief, and within this to encourage pupils to explore questions of spirituality, identity, ethics, 
discrimination and prejudice. 

• To enable pupils to develop religious literacy and conceptual understanding of what it means to 
be a person of faith or no faith. 

• To encourage pupils to articulate their own ideas and experience of religion, belief and 
spirituality. 

• To encourage all pupils and teachers to experience RE as an exciting subject that feeds into an 
understanding of what it means to live in Derby City and our wider world communities and to 
promote harmony and good community relations. 

• To encourage teachers to produce RE lessons that are challenging, inspiring and engaging to 
everyone. 

• To assist pupils to engage critically with ideas and understanding of religion and belief systems, 
given the nature of our society, its speed of change and growing social media influences. RE 



  

studies how religions and world views shape and are shaped by the societies in which pupils live, 
promoting deepening understanding of those belief systems. 

• To promote interactive, creative and experiential learning that promotes social and ethnic accord 
alongside the endorsement of fundamental British Values, so that schools will be supported in 
visiting places of worship, community meeting places and communicating with different social 
groups across the local community. 

 
Curriculum Drivers 

              
Reading- We firmly believe that if children can read well and read widely, they will be best placed to 
achieve in all areas of the curriculum.  By the time pupils leave Castleward, they will be able to read 
with accuracy and fluency, to analyse what they have read and developed an enjoyment of reading 
for pleasure. 
 
Knowledge- Knowledge is like glue that sticks information as well as learning together. When we 
have prior knowledge about a topic, we understand it better. Topics are personalised to meet the 
needs of the pupils who attend the school, ensuring that they have opportunities to apply prior 
knowledge to new learning experiences and developing reasoning and problem-solving skills. 
 
Communication- Pupils learn to articulate their ideas, feelings and understanding of new vocabulary 
in order to engage with others through spoken language. They become effective speakers and 
listeners empowering them to better understand themselves, each other and the world around them. 
Being able to effectively communicate allows pupils to develop and deepen their subject knowledge 
and understanding through talk in the classroom, which has been planned, designed, modelled, 
scaffolded and structured to enable them to learn the skills needed to communicate effectively. 
 
Equal Opportunities for All 
At CWSA, we know that an inclusive school or classroom can only be successful when all children 
feel that they are truly part of the school community. We ensure this happens through open, honest 
discussions about differences and understanding and respecting people from all abilities and 
backgrounds to ensure that everyone feels valued. 
 
The RE curriculum is crucial to tackling inequalities for pupils including gender, stereotyping, 
preventing bullying and having the same high standards for all. The principles of equality and 
diversity are embedded throughout our RE curriculum too. 
 

 
 



  
 

Knowledge 

 

Knowledge is like glue that sticks information as well as learning together. When we have prior knowledge about a topic, we 
understand it better. The more children know, the more they learn.  
 
The knowledge taught at CWSA has been carefully considered, so that it is personal to the children who attend the school. 
Religious Education learning is sequenced so that there is a progressive, coherent flow, allowing ideas to build on secure 
foundations. This is referred back to at regular intervals during their time at Castleward Spencer through retrieval practice, so 
that links with previous learning are applied when learning new content, where appropriate. This can be achieved through: 

• Explaining learning and knowledge to peers, teachers, other classes 
• Showcasing knowledge in assemblies 
• Encouraging pupils to ask and answer ‘Why?’ and ‘How?’ questions e.g. ‘Tell me how this is the correct answer?’ 

‘Show me’, ‘true or false’ 
 
When planning each unit, staff consider;  
Facts- What are the keys facts that all children should know? 
Skills- What are the things that all children should be able to do? 
Experiences-What first-hand experiences do the children need to have to be able to access this knowledge? 

Spaced Practice 
 

 

At CWSA, the curriculum has been skilfully designed to allow pupils to complete Spaced Practice, which is a technique that 
provides children to review material over a long period of time. This gives their minds time to form connections between the 
ideas and concepts being taught, so knowledge can be built upon and easily recalled later. 

During a lesson, all the new learning is stored in the child’s short-term memory (and quickly forgotten). When spaced learning 
is used, the material is able to make its way into his or her long-term memory instead. Creating a schedule for spaced 
repetition, helps the child better remember what he or she has learned. This will prepare them to build upon the information 
being learned, thus creating a solid foundation for future learning. 
Low stakes quizzes are used in lessons games such as bingo, in order to aid long-term retention of knowledge and aids the 
cycle of not forgetting. This is completed using the following process at the beginning of each lesson; 
Last lesson…, Last week…, Last topic…, Last year… 

Retrieval practice 
 

 

Research suggests that used effectively, retrieval practice improves pupils’ memory and recall and also improves children’s 
application skills and their ability to transfer their knowledge to new concepts and situations. 

At CWSA the Religious Education curriculum has been skilfully designed to allow pupils to complete Spaced Practice. Teachers 
skilfully refer back to previous knowledge taught and revisit this at regular ‘spaced’ opportunities where knowledge and 
learning will be revisited in order to methodically interrupt the pupils’ ‘forgetting.' 

Retrieval Practise Examples; 

• Low stakes quizzes, Quiz-Quiz-Trade  
• Pair Share: Review and Check, Multiple Choice Quizzes, Solve Familiar Problems 



  
• Scaffolded Concept Map 

• Knowledge organisers- EYFS/Year 1 have general knowledge organisers that are shared with parents/carers at the 
start of each half term, which include what is being taught in RE. This enables parents/carers to support learning that 
is happening in school. From Year 2, they are completed for every unit of work and stuck in books, so that it is 
accessible guidance about the subject they are studying that can be continually referred back to. 

Vocabulary  The introduction of new vocabulary is of high importance at CWSA, as this is the children’s opportunity to show what they are 
beginning to understand about the topic being taught. Vocabulary is sequentially taught using a wide range of Tier 2 (High 
frequency and multiple meaning vocabulary, often found in adult conversation and literature) and Tier 3 words (Low frequency, 
context specific vocabulary that is taught as part of a subject or domain), which are explicitly taught and connected to the 
sequence of learning not only in the subject being taught but also across the curriculum where appropriate.  

Experiences  A primary focus of our curriculum is to raise aspirations, engender a sense of personal pride in achievement, and provide a 
purpose and relevance for learning. Using actual experiences to learn concepts and skills is much more effective than simply 
being told about them, as in the proverb: “Tell me, I’ll forget; show me, I’ll remember; involve me, I’ll understand.” With this in 
mind, staff plan a variety of experiences both inside and outside of the classroom to bring learning to life. This includes visits to 
places of worship and key religious speakers coming into school to talk to the children and provide opportunities for them to 
ask any questions that they might have. Each half term, our local religious leaders will also lead on a whole school assembly.  

Scaffolding EEF- ‘Scaffolding’ is a metaphor for temporary support that is removed when it is no longer required. Initially, a teacher would 
provide enough support through a range of resources so that pupils can successfully complete tasks that they could not do 
independently.  
 
Initially, the teacher will provide enough support so that pupils can successfully complete tasks that they could not do 
independently. This requires effective assessment to gain a precise understanding of the pupil’s current capabilities. Support 
could be visual, verbal, or written. The teacher will gradually remove the support (the scaffold) as the pupil becomes able to 
complete the task independently.  
 
Teachers at CWSA provide a range of scaffolds within a lesson where appropriate, so that all children reach the same 
ambitious goals. This is achieved using 

• The use of I do it, We do it, You do it when modelling examples to the class. 
• Detailed support such as, key words, sentence stems, true or false examples, quality first teaching questioning  
• Key vocabulary relevant to the unit of work 
• Post it notes with key prompts or questions to guide through the task. 

 
  



  

Implementation  
The principal aim of RE is to engage pupils in systematic enquiry into significant  
human questions which religion and worldviews address, so that they can develop  
the understanding and skills needed to appreciate and appraise varied responses to  
these questions, as well as develop responses of their own. At Castleward Spencer Academy, we use 
and follow the Derbyshire and Derby City Agreed Syllabus for Religious Education. We recognise 
that RE is a specialist subject and not all teachers are RE specialists. RE lessons are taught by our 
teaching staff with additional support from our RE Lead where appropriate. The above scheme of 
work enables clear coverage of the RE curriculum, whilst covering the main religions followed 
throughout the city/country/world.  
 
In both KS1 and 2, RE is taught discreetly for 50 minutes each week, with opportunity for the 
pupils to use and apply what has been taught throughout the curriculum. In the EYFS, RE there is a 
balance of guided, planned teaching and opportunities for children to pursue their own learning 
within an enabling environment through our approach to continuous provision. RE planning is 
divided into three main themes: 
1. Believing (Religious beliefs, teachings, sources; questions about meaning, purpose and truth) 
2. Expressing (Religious and spiritual forms of expression; questions about identity and diversity) 
3. Living (Religious practices and ways of living; questions about values and commitments) 
 
Over the course of each academic year, a range of overarching questions from the above three 
areas are explored over a series of lessons. Each question has been broken down with suggested 
learning outcomes and content from the scheme of work explored. Teachers use the identified unit 
planner to plan a series of lessons that will build on prior learning and offer a range of opportunities 
for children to not only acquire new knowledge, but also consider what has been previously taught, 
allowing the knowledge and skills to be transferred into their long term.   
 
When teaching RE, teachers personalise the planning to follow the children’s interests to ensure their 
learning is engaging, broad and balanced, see table below. Teachers also ensure that the skills and 
knowledge gained can be transferred into the wider curriculum. Knowledge Organisers and key 
vocabulary are shared at the beginning of each unit, inline with the school’s curriculum drivers and 
are revisited repeatedly through a range of themes during their time in school to ensure the learning 
is embedded and skills and concepts are successfully developed over time. 
 
Planning Guidance for staff: 

Step 1: Key Question -Consult the long-term plan to find out the key question that will be 
the focus of the half term. 
-Be aware of where this unit/question fits into key stage planning 
e.g. how it builds on previous learning in RE 

Step 2: Identify Learning 
Outcomes for your pupils 
 

-Refer to the Derbyshire and Derby Agreed Syllabus for Religious 
Education and locate the relevant Key Question for the half term.  
-Consider the learning outcomes and suggested content linked to 
the key question outlined. 
-Identify the learning outcomes appropriate for the age and ability 
of your pupils. 



  

 
 

RE teaching is practical and engaging and a variety of teaching approaches and activities are 
provided based on teacher judgement and pupil ability. We have a wide range of resources to 
support our pupils where required.  
 
 
Teaching Methods 
We aim to fully include all pupils in RE lessons, the resources for SEND pupils will remain age 
appropriate, but will be adapted to their developmental stage of learning and personalised in order 
to meet their needs. Higher achieving pupils will be stretched and challenged through complex 
questioning. 
 
Presentation in books 
All pupils in KS1 and 2 have a dedicated RE book that will follow them as they 
progress through the school. Each new unit will start with a title page that clearly 
identifies the religion studied, new vocabulary and key questions for the unit. Each 
lesson will start with the key question. Work will be scaffolded, so that all pupils 
can access the lesson and will be marked in line with school policy. 
 

 
 
 

-Be clear about how these outcomes will help you decide what and 
how to teach. 

Step 3: Create a Learning 
Journey for the unit, identifying 
specific Big Questions for each 
lesson 

-Create a learning journey using Big Questions for each lesson. 
Suggested Big Questions can be found key question outlines/units of 
study e.g.  
Key Question 1.1: Who is a Christian and what do they believe? 
Lesson 1: What do Christians believe about God?  
Lesson 2: What does the Bible teach us about God? 
Lesson 3: Why is Jesus important to Christians? 
Lesson 4: What do the miracles of Jesus teach us about what is 
important to Christians? 

Step 4 Develop teaching and 
learning activities 

-Select content for the lessons from the Teaching and Learning Ideas 
section of the key question outlines/units of study. 
-The content you choose will help you teach in an engaging way so 
that pupils achieve the learning outcomes. 
-Don’t forget the skills you want pupils to develop, as well as the 
content you want them to understand. 
-Make sure that the activities allow pupils to practise these skills as 
well as show their understanding. 
-Ensure that a range of scaffolds are in place where appropriate, so 
that all pupils can access the learning. 



  

Scaffold Support 
We do not differentiate by task instead looking to support and challenge through every step of our 
lesson design.  This ensures that pupils do not get held behind by not being exposed to *age 
appropriate learning.  In addition, it stops pupils being held back by being labelled as “low ability”.  
Instead we provide support for any pupil who needs it. 
 
Support means: 

• Pre-teaching content in advance of the unit 
• Symbolised support resources  
• Using adult support (without removing independence) 
• Same day or next day intervention to stop gaps appearing in the first place 

*Some of our pupils will have recognised and specific SEND.  These pupils will not be able to access 
the same learning as others at times (although assumptions should not be made that this is always 
true). Where they need to access a different curriculum, their learning should be guided by their 
ILPs. 
 
Like we do not label pupils as low ability, we also do not label pupils as high ability.  This means 
that all pupils follow our normal lesson sequence.  This is because we provide deliberate challenge 
at every stage of the lesson. However, for some pupils in some lessons, careful attention will need to 
be paid to the speed at which they progress.  

 
AFL 
Feeding forward- we provide advice and guidance to children in order to move their learning on. 
This is the sole purpose for any response to their learning. At Castleward, we are going to shift 
from feeding back to children once the moment has passed, and feed forward as much as possible, 
during the lesson. Live marking and verbal feedback have proven to make the most difference to 
children’s progress. Written feedback is not expected in books. Live verbal feedback and highlighting 
is the aim. Adults are highlighting evidence within the piece of work that shows that the objective 
from the lesson has been achieved.  Green – where it is met and orange where work needed. Both 
can be done during the lesson.  
 
AFL via retrieval practice- In order to effectively embed knowledge and assess how much knowledge 
the pupils have retained, knowledge retrieval activities are planned into the learning process. After 
each knowledge area is completed, children are assessed on what they can remember then at 
spaced intervals.   
 
Interactive Quizzes – We use multiple choice questions as they make assessment more reliable and 
pupils understanding is more visible to the teachers. Multiple choice quizzes can be completed for 
each lesson or after a series of lessons to assess the children’s understanding.  
 
AFL via retrieval practice- In order to effectively embed knowledge and assess how much knowledge 
the pupils have retained; knowledge retrieval activities are planned into the learning process. After 
each knowledge area is completed, children are assessed on what they can remember then at 
spaced intervals to ensure that it has been embedded.  
 



  

End of unit assessments- At the end of each unit, teachers assess pupils progress using the end of 
key stage outcomes stated within the relevant unit planner. Teachers assess the progress the 
children are making towards achieving the outcomes that have been covered within the unit, see 
example below. 

 
 
Pupils are assessed as Emerging, Expected, 
Exceeding towards the objective. Detailed 
explanations are given within the unit planner, so 
that accurate judgements can be made. This 
knowledge is then used to inform future planning 
and interventions that are needed to ensure that 
all pupils are making good progress in RE. 
 
At each formal assessment point, RE Assessment data is updated on the school’s Google Drive form. 
This is recorded as either working at or working towards age related expectations.  
 
   
Impact  
As a result of our progressive and thorough Religious Education curriculum, pupils enjoy learning 
about a range of world religions and those who follow no religion. Children deepen their 
understanding in lessons through a range of engaging opportunities and ask questions to further 
their knowledge. This means children leave Castleward Spencer Academy with a secure 
understanding of other cultures and beliefs in our modern world. They have a clear understanding 
and respect for different religions, beliefs, values and traditions (including ethical life stances), 
through exploring issues within and between faiths. All children will have developed respect for and 
sensitivity to others, in particular those whose faiths and beliefs are different from their own, so that 
they are able to live in modern Britain. 
 

  



  
Long Term Plan for Religious Education  
 

Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
Nursery Believing- Which 

people are special 
and why?  
Plus objectives 
covered within the 
Marvellous Me 
topic 

Expressing-Which times are 
special and why?  
Plus objectives covered within 
the Join our Celebrations topic 
 

Living-Where do 
we belong? 

Expressing- Which 
places are special 
and why? 

Believing- Which 
stories are special 
and why? 

Living- What is 
special about our 
world? 

Reception Believing- Which 
people are special 
and why? 

Expressing-Which times are 
special and why? 
 

Living-Where do 
we belong? 

Expressing- Which 
places are special 
and why? 

Believing- Which 
stories are special 
and why? 

Living- What is 
special about our 
world? 

Year 1  Living- What does 
it mean to belong 
to a faith 
community? 

Believing- Who is a Christian & 
what do they believe? 
 

Believing- Who is a 
Muslim & what do 
they believe? 
 

Believing- What 
can we learn from 
sacred books? 

Expressing- What 
makes some places 
sacred & why? 
Christianity and 
Islam. 

Expressing- How 
should we care for 
others & the world? 

Year 2 Living- How should 
we care for others 
and the world, and 
why does it 
matter? Christians  
 

Believing- Who is a Christian 
and what do they believe? 

Believing- Who is a 
Muslim & what do 
they believe? 
 

Living- How should 
we care for others 
and the world, and 
why does it 
matter? Muslims 

Expressing- How 
and why do we 
celebrate special 
and sacred times? 
Christians 

Expressing- How 
and why do we 
celebrate special 
and sacred times? 
Muslims 

Year 3 Believing- What do 
different people 
believe about God? 
Christians   

Believing- What do different 
people believe about God? 
Hindus 

Expressing- Why do people pray?  
Christians/Hindus 

Living- What does 
it mean to be a 
Christian in Britain 
today? 

Expressing– Why 
are festivals 
important to 
religious 
communities?  
Christians/Hindus 

Year 4 Believing- Why is 
Jesus inspiring to 
some people? 

Living- What does it mean to be 
a Hindu in Britain today? 

Living- What does 
it mean to be a 
Hindu in Britain 
today? 
 

Expressing- Why are festivals important 
to religious  
communities? Christians, Hindus, 
Muslims, Sikhs 

Living- What can we 
learn from religions 
about  
deciding what is 
right and wrong? 
Christians and non-
religious  
responses (e.g. 
Humanist) 

Year 5 Living- What does 
it mean to be a 

Believing- What would Jesus do? 
(Can we live by the  

Living- What does 
it mean to be 

Believing- Why do 
some people think 
God exists? 

Expressing- If God is everywhere, why go 
to a place of  
worship? Christians/ Jewish/Muslim people 



  
Muslim in Britain 
today? 
 

values of Jesus in the twenty-first 
century? 

Jewish in Britain 
today? 
 

Christians and 
non-religious (e.g. 
Humanists) 

Year 6 Believing- What do 
religions say to us 
when life gets 
hard? Christians, 
Jewish people and 
non-religious (e.g. 
Humanists) 

Living- What does it mean to be 
a 
Muslim/Sikh/Hindu/Christian/Jew 
in Britain today? 

Living- What 
matters most to 
Christians and  
Humanists? 

 Expressing- Is it 
better to express 
your beliefs in arts 
and  
architecture or in 
charity and 
generosity?  
Christians, Muslims 
and Humanists 

 

 


